


PROGRAM PREPAREDNESS CHECKLIST 
 Version 5.0 

This document was prepared under Grant #90HC0001 for the U.S. Department of Health 
and Human Services, Administration for Children and Families, Office of Head Start, by the 

National Center on Cultural and Linguistic Responsiveness.



The Program Preparedness Checklist is a tool to assist Head Start and Early Head 
Start programs to assess their systems and services for dual language learners and 
their families. The goal is that programs use this Checklist to review and reflect upon 
their systems and services for children who are DLLs and their families, in order to 
promote their optimal readiness for school and life. The Office of Head Start definition 
of dual language learners (DLLs) includes children who “acquire two or more languages 
simultaneously” (i.e., from birth), as well as children who “learn a second language while 
continuing to develop their first language.” 
Once completed, the Checklist can be used as a resource to: identify strengths and 
areas for improvement, establish program goals as well as to track improvement efforts, 
write T/TA plans, plan professional development opportunities, and/or transition children. 
Suggestions for using the data as an ongoing resource are provided at the end of the 
Checklist.
The Checklist is divided into 13 sections, which are ordered alphabetically. The sections 
are: 

1.	Communication
2.	Community Partnerships
3.	Curriculum
4.	Disabilities Services
5.	Environments
6.	Family Partnerships
7.	Health and Nutrition Services
8.	Human Resources
9.	Planning

10.	Program Governance
11.	Screening and Assessment
12.	Teacher-Child Interactions
13.	Transitions

Each section of the Checklist contains indicators that refer to specific program systems 
or services. Some indicators were taken from, or were based upon, the Head Start 
Program Performance Standards and/or the Head Start Child Development and 
Early Learning Framework. Other indicators were selected from the literature on 
recommended practices.
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How to Use this Checklist
Programs may Use the Checklist in different ways. For example: 

•	 Management teams might complete the entire Checklist as part of the program’s 
annual self-assessment process. Management teams might also use the 
Checklist results with the agency’s Board of Directors and Parent Policy Council 
to establish goals, to monitor and report progress, and to plan or document 
program improvement efforts.

•	 Education Managers might choose to complete one or more sections of the 
Checklist, for example, several times during the program year and to use the 
results to guide their work with teaching staff. Programs may also consider using 
one or more Checklist sections as a foundation for teacher’s self reflection or 
self-evaluation activities.

•	 Family Service Workers (or other staff working with families) might complete one 
or more sections of the Checklist that are relevant to their work. For example, 
to identify ways to promote partnerships and communication between learning 
experiences that families implement in the home and the classroom curriculum.

•	 Other service area managers or program staff may complete sections of the 
Checklist that are relevant to their work as frequently as desired.

Although this version of the Program Preparedness Checklist is an electronic document, 
the data belong to, and are the responsibility of, programs completing the Checklist. 
The NCCLR will not review, gather, or save the data. Therefore, it is imperative that 
programs save the information from the Checklist onto their own computers, servers, 
and/or back-up systems.

Completing the Checklist
Rating the Indicators
Each section begins with a brief introductory statement, followed by several indicators 
that are located in the center of the page. Each indicator is rated on a 1 – 5 scale 
which is located in the right column of the page. There are two buttons, “Go Back” and 
“Next,” at the bottom of each page. These enable Checklist users to move forward and 
backward within the Checklist.
Each indicator should be reviewed and rated to indicate the current degree of 
implementation. Checklist users should use their best judgment of their program’s 
current practices when rating the indicators. As individual indicators are rated, the 
scores for each section (and the entire Checklist) are totaled automatically, with results 
available in the Summary Sheet.  
Some indicators should be rated based on the frequency of implementation – how 
often or consistently the indicator is implemented. At other times, the rating scale 
asks about the quality of implementation – how well the system or service is put into 
practice. 
System Requirements
Adobe Reader 6.0 or higher. 
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RATING SCALE – frequency of implementation

Indicator	 Seldom (-)	 Always (+)

1	 2	 3	 4	 5 
a.	 Provide interpretation for all Parent Policy Council (PCC) 

meetings.

RATING SCALE – quality of implementation

Indicator	 Not Well (-)	 Very Well (+)

1	 2	 3	 4	 5 
a. 	 Implement written procedures in order to identify each 

family’s preferred language(s) and use this information for 
planning and providing services.

To simplify, within the Checklist itself, the “-” and “+” symbols are used to distinguish the 
lowest and highest levels of the rating scale.  

Gathering Information
The left-hand column of the Checklist has light bulb icons that hyperlink to guidance 
in the form of articles, resources, and other materials. It is intended to provide helpful 
information about the corresponding indicator or area of the Checklist. Checklist users 
may select the light bulb that reads “Click to Open” to see a list of this guidance, then 
click on a specific resource to learn more about it. Select the light bulb that reads “Click 
to Close” to return to the Checklist. 

Some words or phrases in the Checklist have a blue dotted underline. Checklist users 
can mouse-over (hover over) these words or phrases to temporarily see a pop-up with a 
definition, explanation, and/or example. Simply move the mouse away from the word or 
phrase to return to the Checklist.

Finally, each section includes space to enter written notes. Programs are encouraged to 
use this as a way to capture the key information that was used to rate the indicators in 
that section, as well as to document the self-assessment process.

After Completing the Checklist
There is a one-page Program Preparedness Checklist Summary Sheet at the end of 
the Checklist, and a list of suggestions for how programs can use the results from the 
Checklist as an ongoing resource for program improvement.
Programs are encouraged to visit the National Center on Cultural and Linguistic 
Responsiveness webpages to obtain other resources related to DLL development and 
to assess systems and services delivery http://eclkc.ohs.acf.hhs.gov/hslc.
The NCCLR will continue to develop the Program Preparedness Checklist to include 
additional sections/indicators that are more specific to Early Head Start, American 
Indian/Alaska Native, and Migrant and Seasonal Head Start programs. Please send 
suggestions to: NCCLRinfo@edc.org or call 855-494-0331 (toll-free).
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1. Communication 
We have systems in place that result in effective and ongoing communication with all 
families enrolled in our program.  
We…

Guidance Indicator	 -		  +

1	 2	 3	 4	 5  
a. 	 Implement written procedures in order to identify each 

family’s preferred language(s) and use this information for 
planning and providing services.

b. 	 Provide written and oral communication to families in their 
preferred language(s), once the family’s preference is 
known.	

c. 	 Use guidelines from national interpretation and translation 
associations for our written and oral communication.

d. 	 Provide oral interpretation at all meetings, trainings, and 
events, once families’ preferred languages are known, to 
ensure understanding and full participation.

e. 	 Have written policies and professional development in 
place that provide guidelines for staff communication with 
families, including descriptions of how our organization 
defines “considerate and respectful” communication.

f.	 Have written policies and professional development 
in place that provide guidelines for staff-to-staff 
communication.

Section 1. Communication sub-score _________ /30

Section 1. Communication indicator average_ _________ 	

Click to Open Click to Close

Click to Open Click to Close

Click to Open Click to Close

Click to Open

Cli
ck to Close

http://www.extension.umn.edu/distribution/familydevelopment/parents-and-families-communications.pdf
http://www.collaboratingpartners.com/documents/Topic2.1FTHowtouseinterpreterseffectively.pdf
http://www.atanet.org/docs/Getting_it_right.pdf
http://www.interpnet.com/download/BP-Planning-Jan09.pdf
http://eclkc.ohs.acf.hhs.gov/hslc/hs/resources/ECLKC_Bookstore/PDFs/Revisiting Multicultural Principles for Head Start_English.pdf
mailto:ncclr@bankstreet.edu
mailto:NCCLRinfo@edc.org
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic
http://eclkc.ohs.acf.hhs.gov/hslc/standards/IMs/2011/pfce-framework.pdf
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2. Community Partnerships
We work in partnership with agencies and others in our community/communities to 
support all families enrolled in our program. 
We…

Guidance Indicator	 -		  +

1	 2	 3	 4	 5 
a.	 Work with organizations in the community as part of our 

outreach and recruitment procedures in order to identify, 
recruit, and enroll eligible families from among all cultural 
and language groups within our service area(s).

b.	 Work with organizations and individuals in the community 
who speak the home languages of enrolled children to 
volunteer in classrooms and/or other capacities.

c.	 Ensure that families are fully informed of our school 
readiness goals and their relationship to Head Start 
program services.

d.	 Approach our local school districts in order to develop 
school readiness goals that address the needs of culturally 
diverse and dual language children.

Section 2. Community Partnerships sub-score_________ /20	

Section 2. Community Partnerships indicator average_________

Click to Open

Cli
ck to Close

http://ctb.ku.edu/en/tablecontents/index.aspx
mailto:ncclr@bankstreet.edu
mailto:NCCLRinfo@edc.org
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic
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3. Curriculum
We implement a research-based curriculum that enables teachers to be responsive to 
all of the cultures and languages of children enrolled in the classroom.  
We…

Guidance Indicator	 -		  +

1	 2	 3	 4	 5 
a.	 Plan learning experiences that connect with the prior 

knowledge and life experiences of all children in the 
classroom. 

b.	 Provide children with dramatic play opportunities and 
materials that reflect their families and communities.

c.	 Allow children to choose which activities to participate in, 
how to carry them out, and to select the materials they will 
use.

d.	 Ensure that our curriculum addresses each of the domains 
of the The Head Start Child Development and Early 
Learning Framework, including the domain of English 
language development.

e.	 Ensure that children have opportunities to interact and 
demonstrate their abilities, skills, and knowledge in any 
language, including their home language.

f.	 Ensure education managers work with teachers so they are 
able to explain the research that supports the program’s 
curriculum and the written plan for the strategic use of 
languages, including home language.

g.	 Review our school readiness goals, monitor curriculum 
implementation, and review child data to ensure that 
children who are DLLs make optimal progress.

Section 3. Curriculum sub-score_ _______ /35	

Section 3. Curriculum indicator average_ _________

Click to Open

Click to Open

Click to Open

Click to Open

Click to Close

Click to Close

Click to Close

Click to Close

Click to Open

Cli
ck to Close

http://nieer.org/resources/policybriefs/12.pdf
http://fcd-us.org/sites/default/files/MythsOfTeachingELLsEspinosa.pdf
http://www.adl.org/education/miller/q_a/multicultural_anti_bias_education.asp
http://eclkc.ohs.acf.hhs.gov/hslc/hs/resources/video/Dual Language Learning Institute Webcast
http://eclkc.ohs.acf.hhs.gov/hslc/hs/resources/video/Ready for Success Series/LiteracyDevelopm.htm
http://www.adlit.org/article/36679/
http://www.eric.ed.gov/PDFS/ED500795.pdf
http://www.cal.org/projects/archive/nlpreports/executive_summary.pdf
http://www.adlit.org/article/40679/
mailto:ncclr@bankstreet.edu
mailto:NCCLRinfo@edc.org
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic
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4. Disabilities Services
We ensure that our procedures to screen, assess, and identify children with disabilities 
are inclusive and respectful of the cultures and languages of all families.  
We….

Guidance Indicator	 -		  +

1	 2	 3	 4	 5  
a.	 Obtain information on children’s development and progress 

from parents and/or other family members and incorporate 
the information into curriculum planning, classroom 
activities, and other service delivery.

b.	 Have a process in place so that screening and assessment 
data based on a child’s home language or cultural 
background may not be misinterpreted and lead to over or 
under identification of disabilities.

c.	 Share information on disabilities services, including 
screening and assessment results, with families in culturally 
and linguistically sensitive ways.

d.	 Provide teachers with training about the needs of dual 
language learners with speech and language delays or 
disorders.

e.	 Provide families with verbal and written information and 
explanations in their preferred language to enable their 
full participation in Individualized Family Service Program 
or Individualized Educational Plan meetings and service 
evaluations.

f.	 Develop knowledge of a child’s cultural and linguistic 
background prior to collecting and interpreting screening 
and assessment data.

Section 4. Disabilities Services sub-score______ /30	

Section 4. Disabilities Services indicator average_______

Click to Open Click to Close

Click to Open

Cli
ck to Close

http://www.gucchdgeorgetown.net/NCCC/CLCADO/
http://www.dec-sped.org/uploads/docs/about_dec/position_concept_papers/Position Statement_Cultural and Linguistic Diversity_updated_sept2010.pdf
mailto:ncclr@bankstreet.edu
mailto:NCCLRinfo@edc.org
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic
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5. Environments
We provide high-quality classroom environments that are culturally and linguistically 
responsive and that reflect the cultures and languages of all of the children and 
families we enroll.  
We…

Guidance Indicator	 -		  +

1	 2	 3	 4	 5 
a.	 Display photographs of children and families throughout the 

classroom that teachers refer to as part of planned teaching 
strategies and learning opportunities.

b.	 Display, throughout the classroom, materials, visuals, 
and other items that reflect families’ homes, and teachers 
refer to these as part of planned teaching strategies and 
opportunities.

c.	 Identify music, songs, and stories from the cultures and 
languages of the children and families and use these 
as part of planned teaching strategies and learning 
opportunities.

d.	 Identify books that contain authentic images and 
information as well as text that reflect the cultures and 
languages of the children and families and use these 
as part of planned teaching strategies and learning 
opportunities.

e.	 Prioritize the use of children’s home language for infants 
and toddlers, to promote cultural and individual identity, 
family relationships, cultural appreciation, and cognitive and 
social-emotional development.

f.	 Utilize all areas of the classroom and a wide range of 
materials to promote optimal development of children’s 
home language and English consistent with the 2007 Head 
Start Act. 

g.	 Create culturally and linguistically responsive environments 
for family and parent education events including 
socialization activities.

h.	 Provide warm and responsive interactions with all children, 
regardless of language, using gestures, smiles and facial 
expressions to communicate.

Section 5. Environments sub-score_________ /40	

Section 5. Environments indicator average_________

Click to Open Click to Close

Click to Open Click to Close

Click to Open Click to Close

Click to Open
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ck to Close

http://www.eric.ed.gov/PDFS/ED520113.pdf
http://www.colorincolorado.org/educators/reachingout/welcoming/
http://www.adl.org/education/miller/pta_children.asp
http://www.eric.ed.gov/PDFS/ED520113.pdf
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic/docs/express-checkout-worksheet.pdf
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic/Dual Language Learners/ecd/supportive_environments
mailto:ncclr@bankstreet.edu
mailto:NCCLRinfo@edc.org
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic
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6. Family Partnerships
	 Subsection A: Parents and family members as a child’s first teachers
Parents and family members are a child’s first and most important teachers.  
We…

Guidance Indicator	 -		  +

1	 2	 3	 4	 5 
a.	 Observe and ask about teaching and learning experiences 

in the family (home and community) in order to identify 
strengths of the family environment and to integrate this 
information with our service delivery. 

b.	 Exchange information on a child’s developmental progress 
and discuss the child’s goals, strengths, and needs with 
families on a regular basis.

c.	 Continuously dialogue with families about the importance of 
supporting their child’s home language.

d.	 Include community partners and volunteers in our training 
on first and second language development and supporting 
home culture.

Subsection A. Family Partnerships sub-score_ _______/20	

Subsection A. Family Partnerships indicator average_________

Click to Open Click to Close

Click to Open Click to Close

Click to Open Click to Close

Click to Open
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ck to Close

http://www.colorincolorado.org/article/27655/
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/teaching/eecd/Families-Parent Involvement/Family Literacy/edudev_art_00024_062105.html
http://www.colorincolorado.org/educators/reachingout/
http://eclkc.ohs.acf.hhs.gov/hslc/hs/resources/ECLKC_Bookstore/PDFs/Revisiting Multicultural Principles for Head Start_English.pdf
http://www.colorincolorado.org/article/c44/
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/teaching/eecd/Dual Language Learners and Their Families/Learning in Two Languages/EHS-Tip-Sheet-43.pdf
mailto:ncclr@bankstreet.edu
mailto:NCCLRinfo@edc.org
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic
http://eclkc.ohs.acf.hhs.gov/hslc/standards/IMs/2011/pfce-framework.pdf
http://eclkc.ohs.acf.hhs.gov/hslc/standards/IMs/2011/pfce-framework.pdf
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6. Family Partnerships
	 Subsection B: Family Partnership Agreements
Family Partnership Agreements (FPA) are a meaningful way for ongoing collaboration 
with families.  
We…

Guidance Indicator	 -		  +

1	 2	 3	 4	 5  
a.	 Work diligently to ensure that families understand the FPA 

process and are equal partners in creating, revisiting, and 
revising their FPA. 

b.	 Listen to and work with families to include family literacy 
goals into the FPA that lead to economic self-sufficiency 
and financial literacy.

c.	 Listen to and work with families to include family literacy 
goals in the FPA that encourage them to do literacy-related 
activities with their child.

d.	 Include information about families’ goals for their children’s 
home and/or English language development in the FPA.

e.	 Write FPAs in the preferred language(s) of the family.

Subsection B. Family Partnerships sub-score_ ________ /25	

Subsection B. Family Partnerships indicator average__________

Click to Open Click to Close

Click to Open Click to Close

http://eclkc.ohs.acf.hhs.gov/hslc/standards/Head Start Requirements/1304/1304.40 Family partnerships..htm
http://www.acf.hhs.gov/programs/ohs/legislation/HS_act.html
http://eclkc.ohs.acf.hhs.gov/hslc/hs/resources/ECLKC_Bookstore/PDFs/Revisiting Multicultural Principles for Head Start_English.pdf
mailto:ncclr@bankstreet.edu
mailto:NCCLRinfo@edc.org
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic
http://eclkc.ohs.acf.hhs.gov/hslc/standards/IMs/2011/pfce-framework.pdf
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6. Family Partnerships
	 Subsection C: Family involvement in children’s learning 
We actively promote family engagement in all aspects of children’s learning and 
development. 
We…

Guidance Indicator	 -		  +

1	 2	 3	 4	 5  
a.	 Warmly welcome family members to the classroom, explain 

the activities and learning in progress, and encourage their 
questions. 

b.	 Actively promote family engagement in all aspects of 
children’s learning and development.

c.	 Encourage families to adopt a long-term commitment 
to supporting their child’s home language development 
throughout their school years.

d.	 Specifically reach out to families of dual language learners 
to encourage their participation in projects and activities 
with their child at home and in the classroom.

Subsection C. Family Partnerships sub-score_ ____ /20	

Subsection C. Family Partnerships indicator average_ _____

Click to Open Click to Close

Click to Open Click to Close

Click to Open Click to Close

Click to Open

Cli
ck to Close

http://www.usc.edu/dept/education/CMMR/paraed/Rueda_DeNeve_article.html
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic/Dual Language Learners/pdm/responsiveness/multimedia.html
http://www.colorincolorado.org/?module=uploads&func=download&fileId=39
http://www.colorincolorado.org/article/12916/
mailto:ncclr@bankstreet.edu
mailto:NCCLRinfo@edc.org
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic
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7. Health and Nutrition Services
We actively promote culturally and linguistically responsive services in the areas of 
health and nutrition.  
We...

Guidance Indicator	 -		  +

1	 2	 3	 4	 5  
a.	 Serve meals that are planned with families' culture and 

ethnicity in mind.

b.	 Provide all families with easy-to-understand information 
about common health issues and services in their preferred 
language.

c.	 Obtain information about each family’s beliefs 
and practices, and consider them when making 
recommendations to families.

d.	 Incorporate learning experiences about health (health care) 
and nutrition information and experiences as sources of 
first and second language acquisition/development.

e.	 Ensure that our Health Services Advisory Committee has 
appropriate representation from program families and that 
importance is placed on cultural and language needs. 

Section 7. Health and Nutrition Services sub-score_________ /25	

Section 7. Health and Nutrition Services indicator average__________

Click to Open Click to Close

Click to Open

Cli
ck to Close

http://ctb.ku.edu/en/tablecontents/index.aspx
http://www.cdph.ca.gov/PROGRAMS/CPNS/Pages/LatinoCampaign.aspx
mailto:ncclr@bankstreet.edu
mailto:NCCLRinfo@edc.org
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic
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8. Human Resources 
	 Subsection A: Ongoing Professional Development
We provide ongoing professional development opportunities to improve the capacity 
of staff at all levels to support the optimal development of children and families who 
speak languages other than English.  
We…

Guidance Indicator	 -		  +

1	 2	 3	 4	 5  
a.	 Provide all staff with training regarding first and 

second language development, including information 
about individual differences, early literacy, conceptual 
development, and social-emotional development. 

b.	 Provide all staff with training to promote cultural 
competence and to further their understanding of how child-
rearing and educational expectations vary across cultures. 

c.	 Provide orientation and ongoing training to staff at all levels 
about Revisiting and Updating the Multicultural Principles 
for Head Start Programs Serving Children Ages Birth to 
Five.

d.	 Provide tuition and other support to enable staff to develop 
verbal and written communication skills.

Subsection A. Human Resources sub-score___________ /20	

Subsection A. Human Resources indicator average____________

Click to Open Click to Close

Click to Open Click to Close

Click to Open Click to Close

http://www.dec-sped.org/uploads/docs/about_dec/position_concept_papers/ConceptPaper_Resp_FamCul.pdf
http://eclkc.ohs.acf.hhs.gov/hslc/hs/resources/ECLKC_Bookstore/PDFs/Revisiting Multicultural Principles for Head Start_English.pdf
http://eclkc.ohs.acf.hhs.gov/hslc/hs/resources/ECLKC_Bookstore/PDFs/Revisiting%20Multicultural%20Principles%20for%20Head%20Start_English.pdf
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic/Dual Language Learners/pdm/responsiveness/multimedia.html
http://eclkc.ohs.acf.hhs.gov/hslc/hs/resources/ECLKC_Bookstore/PDFs/PD2007final080707.pdf
http://soe.lmu.edu/centers/CEEL/programs/spanish.htm
mailto:ncclr@bankstreet.edu
mailto:NCCLRinfo@edc.org
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic
http://eclkc.ohs.acf.hhs.gov/hslc/standards/IMs/2011/pfce-framework.pdf
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8. Human Resources 
	 Subsection B: Employ staff who are familiar with the cultural and 

linguistic backgrounds of children and families enrolled in the program
We seek to employ staff who are familiar with the cultural and linguistic backgrounds 
of the children and families enrolled in our program.  
We…

Guidance Indicator	 -		  +

1	 2	 3	 4	 5 
a.	 Recruit staff who are bilingual and/or bi-cultural, with the 

goal of providing adults who speak the home languages of 
children.

b.	 Develop and use interview questions that ensure all staff 
are culturally and linguistically responsive.

c.	 Develop and use performance review questions that ensure 
all staff are culturally and linguistically responsive.

d.	 Include specific responsibilities in job descriptions for 
working with children and families who speak languages 
other than English.	

e.	 Assist staff in getting transcripts of their coursework 
taken in other countries analyzed and accepted by higher 
education institutions.

f.	 Assess the language proficiency of staff prior to hiring 
to ensure that applicants are fluent and provide strong 
language models for children.

Subsection B. Human Resources sub-score_______ /30	

Subsection B. Human Resources indicator average_________
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http://www.clasp.org/admin/site/babies/make_the_case/files/cp_rationale5.pdf
http://clas.uiuc.edu/techreport/tech3.html
http://www.eric.ed.gov/PDFS/ED520113.pdf
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9. Planning 
We have written policies and procedures that describe how we provide quality services 
to families and children from all cultural and language groups enrolled in our program.  
We…

Guidance Indicator	 -		  +

1	 2	 3	 4	 5  
a. 	 Have software and systems in place in order to analyze 

data on the developmental progress of children who are 
dual language learners.

b. 	 Have software and systems in place in order to analyze 
data on classroom staffing patterns, i.e., the extent to which 
teaching staff speak the language(s) of children in their 
classrooms.	

c. 	 Collect and analyze data about all cultural and language 
groups enrolled in our program. 

d. 	 Intentionally use a variety of strategies to identify and 
recruit eligible families from among all cultural and linguistic 
groups within our service area. 

Section 9. Planning sub-score_ _______ /20	

Section 9. Planning indicator average_ _________
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http://www.eric.ed.gov/PDFS/ED485881.pdf
http://eclkc.ohs.acf.hhs.gov/hslc/Dual Language Learners/ecd/supportive_environments/LearninginEngli.htm
http://www.state.nj.us/education/ece/savs/supportcheck.pdf
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic/Dual Language Learners/pdm/responsiveness/UsingtheMulticu.htm
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/operations/Management and Administration/Community Assessment/Community Assessment Process/FiveStepstoCom.htm
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10. Program Governance 
We promote the involvement of families who speak languages other than English in all 
aspects of program governance.  
We...

Guidance Indicator	 -		  +

1	 2	 3	 4	 5 
a.	 Provide interpretation for all Policy Council, Policy 

Committee, and Parent Committee meetings.	

b.	 Have proportionate representation in the Policy Council that 
reflects the demographics of the children in our program. 

c.	 Intentionally recruit eligible families to reflect local 
demographics. 	

d.	 Provide interpretation and materials in the home languages 
of all families for parent elections and trainings.	

e.	 Create multiple opportunities for families who speak 
languages other than English to be involved in developing 
policies and procedures.

f.	 Write and implement Training and Technical Assistance 
plans that address how our organizational capacities, 
services, and systems can be improved to better serve 
diverse children and families.

Section 10. Program Governance sub-score______ /30	

Section 10. Program Governance indicator average_______
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http://www.collaboratingpartners.com/documents/Topic2.2Interpreters.pdf
http://www.stancoe.org/cfs/tools/dual_lang_statement/DLL_Position_Statement.pdf
mailto:ncclr@bankstreet.edu
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11. Screening and Assessment
We gather and use many sources of information to plan learning experiences that 
address the individual strengths, interests, and needs of all children in the classroom. 
Our screening and assessment procedures are based on The Head Start Child 
Development and Early Learning Framework and the recognition that culture and home 
language are central to children’s development. 
We...

Guidance Indicator	 -		  +

1	 2	 3	 4	 5  
a.	 Have a procedure for identifying and reviewing 

linguistically/culturally responsive screening and 
assessment tools.

b.	 Have staff or contracted consultants who are fluent in the 
languages spoken in our classrooms to conduct screening 
and assessment of dual language learners.

c.	 Use a variety of carefully chosen tools and approaches to 
screen dual language learners. 

d.	 Rely on a variety of carefully chosen tools and approaches 
for the ongoing assessment of dual language learners’ 
progress on each of the domain elements in the Head 
Start Child Development and Early Learning Framework in 
English and their home language.

e.	 Rely on a variety of carefully chosen tools and approaches 
for the ongoing assessment of dual language learners’ 
progress in the acquisition of English.

f.	 Rely on a variety of carefully chosen tools and approaches 
for the ongoing assessment of dual language learners’ 
progress in their continuing development of their home 
language.

g.	 Have “filled the gaps” with additional data collection 
methods when we feel we do not have appropriate tools to 
meet our screening and/or assessment standards.

h.	 Use ongoing observations of children’s behaviors in the 
classroom, home, and other settings to carefully plan and 
individualize learning experiences.

i.	 Collect ongoing observations of children’s behaviors in 
home and/or community settings and use this information 
to plan interactions with parents/family members. 

j.	 Use ongoing assessment practices to track and plan for 
DLLs’ growth and development of their home language.

Continued >>
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http://www.naeyc.org/files/naeyc/file/positions/ELL_SupplementLong.pdf
http://www.naeyc.org/files/naeyc/file/positions/WWSEnglishLanguageLearnersWeb.pdf
http://www.pewtrusts.org/uploadedFiles/wwwpewtrustsorg/Reports/Pre-k_education/Assessment for Young ELLs-Pew 8-11-07-Final.pdf
http://eclkc.ohs.acf.hhs.gov/hslc/resources/cinema/Dual Language Learners' General Session/CarolHammer.htm
http://www.asha.org/uploadedFiles/practice/multicultural/EvalToolsforDiversePops.pdf
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic/Dual Language Learners/ecd/assessing_dlls/AssessmentofEng_1.htm
http://www.collaboratingpartners.com/curriculum-assessment-dual-language-learners.php
http://www.cesa7.org/ellcenter/Assessment/documents/PreschoolELLLanguageProfileForm.pdf
http://www.collaboratingpartners.com/curriculum-assessment-dual-language-learners.php
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11. Screening and Assessment << Continued
We...

Guidance Indicator	 -		  +

1	 2	 3	 4	 5  
k.	 Use ongoing assessment practices to track and plan for 

DLLs’ acquisition of English.

l.	 Ensure that our assessment practices address each of 
the domains of The Head Start Child Development and 
Early Learning Framework, including the domain of English 
language development. 

m.	 Develop staff’s capacity to use screening and assessment 
instruments with culturally and linguistically diverse 
children.

Section 11. Screening and Assessment sub-score________ /65	

Section 11. Screening and Assessment indicator average__________
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http://eclkc.ohs.acf.hhs.gov/hslc/hs/resources/video/Ready%20for%20Success%20Series/AssessingthePro.htm
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12. Teacher-Child Interactions 
	 Subsection A: Using Home Language (When one or more teachers 

speak the home language of one or more children in the classroom.)
We promote the optimal development of children’s home language through staff who 
speak that language. Our written plan defines/describes how we implement teaching 
strategies and learning opportunities to support children’s development in all domains 
of the The Head Start Child Development and Early Learning Framework. 
We… 

Guidance Indicator	 -		  +

1	 2	 3	 4	 5 
a.	 Have at least one teacher in the classroom who speaks that 

language when a majority of the children in the classroom 
speak a language other than English. (Mouseover opens 
the explanation of the rating scale for this indicator.)

b.	 Read books, poems, and other written materials in the 
children’s home language. 

c.	 Initiate ongoing conversations and help children make 
personal connections with the content of books and written 
materials.

d.	 Provide opportunities for children to see, use, and discuss 
the written home language, when the home language is a 
written home language.

e.	 Work together with families to plan learning experiences in 
the classroom so that staff and family can support language 
and conceptual development. 

f.	 Hire teaching staff who speak the children’s home language 
when more than half the children in a preschool classroom 
speak a home language other than English.

g.	 Implement a range of strategies to support the home 
language of infants and toddlers.

Continued >>
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http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/teaching/eecd/Domains of Child Development/Language Development and Communication/thechallengeofworkingwithdll.pdf
http://www.eric.ed.gov/PDFS/ED500795.pdf
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12. Teacher-Child Interactions << Continued
	 Subsection A: Home Language 

h.	 Encourage bilingual teachers to avoid simultaneous 
interpretation and minimize their own code switching. 

i.	 Plan and use dialogic reading and other oral language 
strategies in order to promote home language 
development.

j.	 Plan and implement individualized learning experiences 
and conversations that explicitly support vocabulary 
acquisition and continued conceptual development.

Subsection A. Teacher-Child Interactions sub-score___________/50	

Subsection A. Teacher-Child Interactions indicator average_________
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12. Teacher-Child Interactions
	 Subsection B: Using English Language (When teachers speak English 

AND do not speak the home language of one or more children in the 
classroom.)

We promote the optimal acquisition of English for children enrolled in our program. 
We… 

Guidance Indicator	 -		  +

1	 2	 3	 4	 5  
a.	 Have a written plan that describes how each children's 

home language is supported in the classroom when 
there are multiple languages in one classroom, e.g., high 
school students or other volunteers, materials written in 
the language, parents and other community members 
who come into the classroom. (Mouseover opens the 
explanation of the rating scale for this indicator.)

b.	 Utilize all areas of the classroom and a full range of 
developmentally appropriate learning experiences to 
promote children’s acquisition of English.

c.	 Read to children in English daily, using books and written 
materials that support comprehension for individual 
children.

d.	 Learn key words and phrases in the home languages of the 
children, and learn to pronounce the names of all children 
correctly, in order to build positive relationships.

e.	 Promote, when possible, pairing English-speaking children 
with children whose home language is other than English 
during learning experiences to encourage child-child 
interactions in English.

f.	 Create print-rich environments that include all of the 
languages of children in the classroom, which teachers 
can refer to frequently and incorporate into learning 
experiences.

g.	 Encourage teachers to accept code switching from children 
as a natural communication strategy for young dual 
language learners.

h.	 Plan and use dialogic reading and other oral language 
strategies in order to promote English language 
development.

Continued >>
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http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/teaching/eecd/Dual Language Learners and Their Families/Working with Parents and Families/EHS-Tip-Sheet42.pdf
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12. Teacher-Child Interactions
	 Subsection B: English Language << Continued 

i.	 Plan and implement individualized learning experiences 
and conversations with children based upon their level of 
English language development.

j.	 Use a range of communication strategies, including verbal 
and non-verbal methods to build relationships with children 
and to support children’s comprehension of spoken 
English.

k.	 Ask education managers who work with teachers to 
identify and articulate the specific teaching that they will 
use to match each DLL child’s level of English language 
development, and to know when and how to change 
strategies as the child progresses.

l.	 Have a pool of volunteers and/or paid individuals who 
regularly speak/read to children in their home language.

Subsection B. Teacher-Child Interactions sub-score___________/60	

Subsection B. Teacher-Child Interactions indicator average___________
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13. Transitions 
We actively support culturally and linguistically diverse children and families as they 
experience transitions.  
We… 

Guidance Indicator	 -		  +

1	 2	 3	 4	 5 
a.	 Have written service plans that describe a variety of 

strategies to recruit, enroll, and welcome children and 
families from diverse cultures and languages in the area 
into the program.

b.	 Share information on children’s developmental progress 
to support their transitions to new educational settings or 
within our own program. 

c.	 Offer ongoing support groups and training for families on 
transition topics.

d.	 Engage families in conversations about school readiness 
and discuss specific strategies families can use to support 
their children’s readiness for school.

e.	 Develop individual plans with each family for their child’s 
transition from EHS or HS to the next program that includes 
language and cultural considerations.

f.	 Approach destination programs and arrange for children 
and families to visit prior to transition.

g.	 Actively and intentionally welcome all children into the 
program from the first day of school as they exit the bus 
and/or enter the classroom. 

h.	 Support children’s transition into our program by discussing 
classroom materials, the daily schedule, and basic rules 
of the classroom so that families may communicate this 
information with their child in their home language.

Section 13. Transitions sub-score_ __________/40

Section 13. Transitions indicator average___________
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Area Total  
Possible Total Average

1.	 Communication 30

2.	 Community Partnerships 20

3.	 Curriculum 35

4.	 Disabilities Services 30

5. 	 Environments 40

6. 	 Family Partnerships

	 Subsection A:  
Parents and family members as a child’s first teachers 20

	 Subsection B: 
Family Partnership Agreements 25

	 Subsection C:  
Family involvement in children’s learning 20

	 Total Section total score 65

7. 	 Health and Nutrition Services 25

8. 	 Human Resources

	 Subsection A:  
Ongoing Professional Development 20

	 Subsection B: Employ staff who are familiar with the cultural 
and linguistic background of children and families enrolled in the 
program

30

	 Total Section total score 50

9. 	 Planning 20

10.	 Program Governance 30

11.	 Screening and Assessment 65

12. 	 Teacher-Child Interactions

	 Subsection A: When one or more of the teachers speak the home 
language of one or more children in the classroom 50

	 Subsection B: When the teachers speak English and do not speak 
the language of one or more of the children in the classroom 60

	 Total Section total score 110

13. 	 Transitions 40

Program Preparedness Checklist 
Summary Sheet Date:________________
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Program Preparedness Checklist: Using the Data  
Once completed, the Program Preparedness Checklist is a management resource. The data can 
be used to support a number of different management purposes: identifying program strengths; 
identifying continuous improvement goals and strategies; writing reports, training and professional 
development plans, refunding applications and grant proposals; and conducting self-assessments. 

Identifying Program Strengths 
To develop systems and services to promote school readiness among DLLs, programs are 
encouraged to use Checklist data to identify their areas of strength. This may be accomplished in 
several ways. 

First, the PPC Summary Sheet (page 24) and PPC Results Bar Graph (Checklist attachment) provide 
data aggregated by section. Programs can rank the data in the “Average” column from highest to 
lowest, and then identify the top 4-5 section averages. Once this is done, programs can use this 
information to frame a description of current strengths within systems and services.

Second, programs can identify strengths by looking within the data of each section. That is, an 
individual section may not be in the top 4-5 section averages. However, by looking within the section, 
it may be possible that there are a number of indicators rated as a “4” or a “5.” It is possible to identify 
one or more program strengths by looking at indicator ratings within a section.

Third, programs may be able to identify strengths in their systems and services by utilizing the 
“Notes” sections of the Checklist, found at the bottom of each section. When completing the 
Checklist, programs are encouraged to use this section to identify the evidence, documents, and 
information they used to rate the indicators in that section. These notes can play a valuable role is 
assisting a program to identify strengths in ways that they currently serve DLLs and their families.

Identifying Program Improvement Goals
In order to improve systems and services for DLLs, programs are encouraged to use CHECKLIST 
data to identify and prioritize improvement goals. As in the case of identifying program strengths, this 
may be accomplished in several ways. 

Programs can rank the data in the “Average” column from highest to lowest, and then begin a 
discussion of goals and priorities. In addition, programs can look at indicator ratings within a section 
to develop a set of goals and priorities for continuous improvement. Finally, programs can make use 
of the data entered into the “Notes” sections to further support planning. 

Program Preparedness Checklist Results Bar Graph
Data from the completed Checklist can also be visually represented by using the Program 
Preparedness Checklist Results Bar Graph form. Click on the paperclip in the left-hand sidebar menu 
to access the form. To create the graph, input the numbers from the Average column on page 24, the 
Program Preparedness Checklist Summary Sheet, into the boxes next to each section title.

Program Preparedness Checklist Guidance
A compiled table of the Checklist Guidance for printing purposes is available as an attachment to this 
document. Click on the paperclip icon in the left-hand sidebar menu to access the document.
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Program Preparedness Checklist Guidance 


Guidance Light Bulb Pop-Ups 


The Guidance for each section and indicator are listed below for printing 
purposes. 


1. Communications 


1. “Nuts and Bolts” of Communication with Parents and Families from the University of Minnesota. 
http://www.extension.umn.edu/distribution/familydevelopment/parents-and-families-
communications.pdf 


1.b. 
How to Use Interpreters Effectively, Topic #2.1, a Facts and Tips: Young Dual Language 
Learners from Wisconsin Early Childhood Collaborating Partners. 
http://www.collaboratingpartners.com/documents/Topic2.1FTHowtouseinterpreterseffectively.pdf 


1.c. 


Translation: Getting it Right from the American Translators Association. 
http://www.atanet.org/docs/Getting_it_right.pdf 


Standards and Practices for Interpretive Planning from the National Association for Interpretation. 
http://www.interpnet.com/download/BP-Planning-Jan09.pdf 


1.e. 


Revisiting and Updating the Multicultural Principles for Head Start Programs, pp. 21-30, from the 
Office of Head Start. 
http://eclkc.ohs.acf.hhs.gov/hslc/hs/resources/ECLKC_Bookstore/PDFs/Revisiting%20Multicultur
al%20Principles%20for%20Head%20Start_English.pdf 


For guidelines and suggestions on staff communication with families, see Gonzalez-Mena (2008). 
Diversity in early care and education: Honoring differences. 5th ed. Washington, DC: NAEYC. 


Family Well-being outcome in The Head Start Parent, Family, and Community Engagement
Framework: Promoting Family Engagement and School Readiness, from Prenatal to Age 8  from 
the Office of Head Start National Center on Parent, Family, and Community Engagement. 
http://eclkc.ohs.acf.hhs.gov/hslc/standards/IMs/2011/pfce-framework.pdf 


2. Community Partnerships 


2. 
Part H. Cultural Competence, Spirituality, and the Arts and Community Building (Chapters 27-
29), from The Community Toolbox: Bringing Solutions to Light, a service of the Work Group for
Community Health and Development at the University of Kansas. 
http://ctb.ku.edu/en/tablecontents/index.aspx 
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3. Curriculum 


3. 


Preschool Curriculum Decision-Making: Dimensions to Consider, from the National Institute for 
Early Education Research. http://nieer.org/resources/policybriefs/12.pdf 


Challenging Common Myths About Young English Language Learners, a Foundation for Child 
Development Policy Brief. http://fcd-us.org/sites/default/files/MythsOfTeachingELLsEspinosa.pdf 


3.a. 


Integrating Multicultural and Anti-Bias Education into Early Childhood Programs, from the Miller 
Early Childhood Initiative of A World of Difference Institute. 
http://www.adl.org/education/miller/q_a/multicultural_anti_bias_education.asp 


8 Strategies for Preschool ELLs' Language and Literacy Development, from AdLit.org, an 
educational initiative of WETA. 
http://www.adl.org/education/miller/q_a/multicultural_anti_bias_education.asp 


Making a Difference: A Framework for Supporting First and Second Language Development in
Preschool Children of Migrant Farm Workers, pp. 16 and 28, by R. Stechuk and M. Susan Burns, 
from the Academy for Educational Development (AED). 
http://www.eric.ed.gov/PDFS/ED500795.pdf 


3.d 
Dual Language Learning Institute Webcast Series, from the Office of Head Start. 
http://eclkc.ohs.acf.hhs.gov/hslc/hs/resources/video/Ready%20for%20Success%20Series/Litera 
cyDevelopm.htm 


3.e. 


Literacy Development for Children Who Are Dual Language Learners in Head Start and Early
Head Start, a webinar from the Office of Head Start. 
http://eclkc.ohs.acf.hhs.gov/hslc/hs/resources/video/Ready%20for%20Success%20Series/Litera 
cyDevelopm.htm 


3.f. 


Developing Literacy in Second-Language Learners: Report of the National Literacy Panel on 
Language-Minority Children and Youth, Executive Summary, from the Center for Applied 
Linguistics. http://www.cal.org/projects/archive/nlpreports/executive_summary.pdf 


Early Literacy Instruction in Dual Language Preschools (Spanish/English), from AdLit.org, an 
educational initiative of WETA. http://www.adlit.org/article/40679/ 


5. Disabilities Services 


4. 


The Cultural and Linguistic Competence Assessment for Disability Organizations (CLCADO), 
from the National Center for Cultural Competence.
http://www.gucchdgeorgetown.net/NCCC/CLCADO/


Responsiveness to ALL Children, Families, and Professionals: Integrating Cultural and Linguistic 
Diversity into Policy and Practice, from The Division for Early Childhood (DEC) of the Council for 
Exceptional Children (CEC).
http://www.dec-
sped.org/uploads/docs/about_dec/position_concept_papers/Position%20Statement_Cultural%20
and%20Linguistic%20Diversity_updated_sept2010.pdf 


4.d. 
For information on dual language learners and language delays, see Genesee, Paradis, and
Crago (2008). Dual language development and disorders. Baltimore, MD: Paul H. Brookes 
Publishing Co., Inc. 
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5. Environments 


5. 


Bilingual Infant/Toddler Environments: Supporting Language & Learning In Our Youngest
Children, from the Academy for Educational Development (AED). 
http://www.eric.ed.gov/PDFS/ED520113.pdf 


How to Create a Welcoming Classroom Environment, from ¡Colorín Colorado!
http://www.colorincolorado.org/educators/reachingout/welcoming/ 


5.d. Choosing Multicultural Books for Young Children, by Linda A. Santora, from the Miller Early 
Childhood Initiative. http://www.adl.org/education/miller/pta_children.asp 


5.e. 


Bilingual Infant/Toddler Environments: Supporting Language & Learning In Our Youngest
Children, pp. 15-17, 36-41, from the Academy for Educational Development (AED), for
information on dual language development in children birth through age three.
http://www.eric.ed.gov/PDFS/ED520113.pdf 


Genesee, Paradis, and Crago (2008). Dual language development and disorders. Baltimore, MD: 
Paul H. Brookes Publishing Co., Inc. 


5.g. 


Cultural and Linguistic Responsive Express Checkout, from the National Center on Cultural and 
Linguistic Responsiveness (NCCLR), to review materials for their cultural and linguistic
responsiveness.
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic/docs/express-checkout-
worksheet.pdf 


Creating Supportive Environments, on the ECLKC, for discussions of culturally and linguistically 
responsive environments. http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic/Dual 
Language Learners/ecd/supportive_environments 


6. Family Partnerships – Subsection A 


6.A. 


Building Strong Parent-Educator Partnerships from ¡Colorín Colorado! 
http://www.colorincolorado.org/article/27655/ 


The Head Start Parent, Family, and Community Engagement Framework: Promoting Family
Engagement and School Readiness, from Prenatal to Age 8 from the Office of Head Start 
National Center on Parent, Family, and Community Engagement.
http://eclkc.ohs.acf.hhs.gov/hslc/standards/IMs/2011/pfce-framework.pdf 
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6A.a. 


Community Collaboration: The Key to Serving All Families, in Head Start Bulletin #78 from the 
Office of Head Start. 
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/teaching/eecd/Families-Parent Involvement/Family 
Literacy/edudev_art_00024_062105.html 


Reaching Out to ELL Students and Families from ¡Colorín Colorado! 
http://www.colorincolorado.org/educators/reachingout/ 


Revisiting and Updating the Multicultural Principles for Head Start Programs Serving Children 
Ages Birth to Five, from the Office of Head Start, for a discussion of family culture.
http://eclkc.ohs.acf.hhs.gov/hslc/hs/resources/ECLKC_Bookstore/PDFs/Revisiting Multicultural 
Principles for Head Start_English.pdf 


For additional information on teaching and learning experiences in family settings, see Gonzalez-
Mena (2008). Diversity in early care and education: Honoring differences. 5th ed. Washington, 
DC: NAEYC 


6A.b. 


Parent Outreach, from ¡Colorín Colorado!
http://www.colorincolorado.org/article/c44/ 


Families as Lifelong Educators outcome in The Head Start Parent, Family, and Community 
Engagement Framework: Promoting Family Engagement and School Readiness, from Prenatal 
to Age 8 from the Office of Head Start National Center on Parent, Family, and Community
Engagement.
http://eclkc.ohs.acf.hhs.gov/hslc/standards/IMs/2011/pfce-framework.pdf 


6A.c. 


Early Head Start Tip Sheet No. 43, “Does Early Head Start teach English to infants and toddlers
whose home language is not English if that is what the family wants?” from the Office of Head
Start. 
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/teaching/eecd/Dual Language Learners and Their
Families/Learning in Two Languages/EHS-Tip-Sheet-43.pdf 


6. Family Partnerships – Subsection B 


6B.b. 


Head Start Program Performance Standards 45 CFR Parts 1304.40(e)(4)(i) & (ii)
http://eclkc.ohs.acf.hhs.gov/hslc/standards/Head Start Requirements/1304/1304.40 Family
partnerships..htm 


The Head Start Act (2007), [42 U.S.C. § 9832] Sec. 637. Definitions (4) 
http://www.acf.hhs.gov/programs/ohs/legislation/HS_act.html 


6B.c. 
Families as Learners outcome in The Head Start Parent, Family, and Community Engagement 
Framework: Promoting Family Engagement and School Readiness, from Prenatal to Age 8 from 
the Office of Head Start National Center on Parent, Family, and Community Engagement. 
http://eclkc.ohs.acf.hhs.gov/hslc/standards/IMs/2011/pfce-framework.pdf 
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6B.d. 


Revisiting and Updating the Multicultural Principles for Head Start Programs Serving Children 
Ages Birth to Five, pp. 45-52, from the Office of Head Start, to help family members understand 
the importance of continued development of childrenʼs home 
language.http://eclkc.ohs.acf.hhs.gov/hslc/hs/resources/ECLKC_Bookstore/PDFs/Revisiting 
Multicultural Principles for Head Start English.pdf 


For guidelines and suggestions on staff communication with families, see Gonzalez-Mena 
(2008). Diversity in early care and education: Honoring differences. 5th ed. Washington, DC: 
NAEYC. 


6. Family Partnerships – Subsection C 
How Paraeducators Build Cultural Bridges in Diverse Classrooms, Center for Multilingual, 
Multicultural Research, at the University of Southern California.
http://www.usc.edu/dept/education/CMMR/paraed/Rueda_DeNeve_article.html 


6C.a. 
Ready for Success Series: Diversity and Multicultural Integration in Head Start and Early Head
Start (Part II), a webcast from the Office of Head Start. http://eclkc.ohs.acf.hhs.gov/hslc/tta-
system/cultural-linguistic/Dual Language Learners/pdm/responsiveness/multimedia.html 


6C.b. 
AFT Toolkit for Teachers: Reaching Out to Hispanic Parents of English Language Learners from 
the American Federation of Teachers and Reading Rockets on the ¡Colorín Colorado! website.
http://www.colorincolorado.org/?module=uploads&func=download&fileId=39 


6C.c. Bilingual Acquisition from ¡Colorín Colorado! http://www.colorincolorado.org/article/12916/ 


7. Health and Nutrition Services 


7. 
Part H. Cultural Competence, Spirituality, and the Arts and Community Building (Chapters 27-
29), from The Community Toolbox: Bringing Solutions to Light, a service of the Work Group for
Community Health and Development at the University of Kansas.
http://ctb.ku.edu/en/tablecontents/index.aspx 


7.b. Network for a Healthy California - Latino Campaign, from the California Department of Public 
Health. http://www.cdph.ca.gov/PROGRAMS/CPNS/Pages/LatinoCampaign.aspx 


8. Human Resources – Subsection A 


8A. 


Families as Lifelong Educators outcome in The Head Start Parent, Family, and Community
Engagement Framework: Promoting Family Engagement and School Readiness, from Prenatal 
to Age 8 from the Office of Head Start National Center on Parent, Family, and Community 
Engagement. 
http://eclkc.ohs.acf.hhs.gov/hslc/standards/IMs/2011/pfce-framework.pdf 
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8A.b. 


Responsiveness to Family, Culture, Values and Education, a Concept Paper from Division for 
Early Childhood. http://www.dec-
sped.org/uploads/docs/about_dec/position_concept_papers/ConceptPaper_Resp_FamCul.pdf 


Also see Revisiting and Updating the Multicultural Principles for Head Start Programs, from the 
Office of Head Start. 
http://eclkc.ohs.acf.hhs.gov/hslc/hs/resources/ECLKC_Bookstore/PDFs/Revisiting Multicultural
Principles for Head Start_English.pdf 


See also Gonzalez-Mena (2008). Diversity in early care and education: Honoring differences. 5th 
ed. Washington, DC: NAEYC. 


8A.c. 


Revisiting and Updating the Multicultural Principles for Head Start Programs Serving Children
Ages Birth to Five, from the office of Head Start. 


http://eclkc.ohs.acf.hhs.gov/hslc/hs/resources/ECLKC_Bookstore/PDFs/Revisiting Multicultural 
Principles for Head Start_English.pdf 


Ready for Success Series: Diversity and Multicultural Integration in Head Start and Early Head
Start (Part I), presents Revisiting and Updating the Multicultural Principles for Head Start 
Programs Serving Children Ages Birth to Five from the Office of Head Start. 
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic/Dual Language 
Learners/pdm/responsiveness/multimedia.html 


8A.d. 


University of Cincinnati Online Bilingual Associate's Degree, found on page six of the Head Start 
Bulletin Professional Development #79
http://eclkc.ohs.acf.hhs.gov/hslc/hs/resources/ECLKC_Bookstore/PDFs/PD2007final080707.pdf. 


Academic Spanish Certificate from Loyola Marymount University (LMU) and the National
University of México (UNAM), in partnership with the California Association of Bilingual Education
(CABE). http://soe.lmu.edu/centers/CEEL/programs/spanish.htm 


8. Human Resources – Subsection B 


8.B. 


Charting Progress for Babies in Child Care Project: Support a Diverse and Culturally Competent 
Workforce from the Center for Law and Social Policy (CLASP).
http://www.clasp.org/admin/site/publications/files/0431.pdf 


Technical Report #3: Moving Towards Cross-Cultural Competence in Lifelong Personnel 
Development, from Culturally and Linguistically Appropriate Services (CLAS).
http://clas.uiuc.edu/techreport/tech3.html 


8.B.f. 


Bilingual Infant/Toddler Environments: Supporting Language & Learning In Our Youngest
Children, pp. 34-35, from the Academy for Educational Development (AED) for a definition and 
discussion of “strong language models.” http://www.eric.ed.gov/PDFS/ED520113.pdf 


Making a Difference: A Framework for Supporting First and Second Language Development in
Preschool Children of Migrant Farm Workers, pp. 32-36, by R. Stechuk and M. Susan Burns,
from the Academy for Educational Development (AED).
http://www.eric.ed.gov/PDFS/ED500795.pdf 
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9. Planning 


9. 


Building Culturally and Linguistically Competent Services to Support Young Children, Their 
Families, and School Readiness, from the Annie E. Casey Foundation (AECF).
http://www.eric.ed.gov/PDFS/ED485881.pdf 


Learning in English, Learning in Spanish: A Head Start Program Changes Its Approach, from the 
National Association for the Education of Young Children (NAEYC).
http://eclkc.ohs.acf.hhs.gov/hslc/Dual Language
Learners/ecd/supportive_environments/LearninginEngli.htm 


Supporting English/Dual Language Learners Checklist for SAVS (Self-Assessment Valuation 
System), from the New Jersey Department of Education.
http://www.state.nj.us/education/ece/savs/supportcheck.pdf 


9.a. 


Using the Multicultural Principles to Establish a Framework to Create and Strengthen Language
Policies and Procedures in Head Start and Early Head Start Programs, from the Academy for 
Educational Development (AED).
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic/Dual Language 
Learners/pdm/responsiveness/UsingtheMulticu.htm 


9.c 


Five Steps to Community Assessment: A Workbook for Head Start and Early Head Start 
Programs Serving Hispanic and Other Emerging Populations, from the Office of Head Start. 


http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/operations/Management and
Administration/Community Assessment/Community Assessment Process/FiveStepstoCom.htm 


10. Program Governance 


10.a 
Topic #2.2 How to Use Interpreters Effectively, Facts and Tips: Young Dual Language Learners
from Wisconsin Early Childhood Collaborating Partners.
http://www.collaboratingpartners.com/documents/Topic2.2Interpreters.pdf 


10.b See annual Program Information Report data. 


10.f. 


Dual Language Learners Position Statement from Stanislaus County Office of Education, 
California. http://www.stancoe.org/cfs/tools/dual_lang_statement/DLL_Position_Statement.pdf 


The Head Start Parent, Family, and Community Engagement Framework: Promoting Family
Engagement and School Readiness, from Prenatal to Age 8 from the Office of Head Start 
National Center on Parent, Family, and Community Engagement. 
http://eclkc.ohs.acf.hhs.gov/hslc/standards/IMs/2011/pfce-framework.pdf 


11. Screening and Assessment 


11. 
Screening and Assessment of Young English-Language Learners: Supplement to the NAEYC
and NAECS/SDE. Joint Position Statement on Early Childhood Curriculum, Assessment, and 
Program Evaluation, from the National Association for the Education of Young Children 
(NAEYC). http://www.naeyc.org/files/naeyc/file/positions/ELL_SupplementLong.pdf 
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11.a. 


Where We Stand on Assessing Young English Language Learners, from the National 
Association for the Education of Young Children
(NAEYC).http://www.naeyc.org/files/naeyc/file/positions/WWSEnglishLanguageLearnersWeb.pdf 


See Screening and Assessing DLLs in Head Start: A Practionerʼs Handbook, a joint product of 
the National Centers on Cultural and Linguistic Responsiveness and Quality Teaching and
Learning, coming soon to the NCCLR website. 


11.c. 


Assessment Considerations for Young English Language Learners Across Different Levels of
Accountability, by Linda M. Espinosa & Michael L. López, from The Pew Charitable Trusts, the
Foundation for Child Development, the Joyce Foundation and First 5 LA. 


http://www.pewtrusts.org/uploadedFiles/wwwpewtrustsorg/Reports/Pre-k_education/Assessment 
for Young ELLs-Pew 8-11-07-Final.pdf 


See Screening and Assessing DLLs in Head Start: A Practionerʼs Handbook, a joint product of 
the National Centers on Cultural and Linguistic Responsiveness and Quality Teaching and
Learning, coming soon to the NCCLR website. 


11.d. 


Assessing Young Dual Language Learners: What You Need to Know and Why, video of a 2008 
keynote address by Carol Scheffer Hammer, from the Office of Head Start. 
http://eclkc.ohs.acf.hhs.gov/hslc/resources/cinema/Dual Language Learners' General 
Session/CarolHammer.htm 


Directory of Speech-Language Pathology Assessment Instruments: Evaluation Tools for
Culturally and Linguistically Diverse Populations, from the American Speech-Language-Hearing 
Association. 
http://www.asha.org/uploadedFiles/practice/multicultural/EvalToolsforDiversePops.pdf 


11.h. 


Assessment of English Language Learners: Challenges and Strategies in Head Start Bulletin 
#78 from the Office of Head Start. 
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic/Dual Language
Learners/ecd/assessing_dlls/AssessmentofEng_1.htm 


Culturally and Linguistically Responsive Practices with Young Dual Language Learners (DLLs), 
one of numerous resources from Wisconsin Early Childhood Collaborating Partners.
http://www.collaboratingpartners.com/curriculum-assessment-dual-language-learners.php 


11.i. Language Development Profile for Preschool English Language Learners, by Ruth Reinl, from 
the Cooperative Educational Services Agency 7 (CESA).
http://www.cesa7.org/ellcenter/Assessment/documents/PreschoolELLLanguageProfileForm.pdf 


11.j. Culturally and Linguistically Responsive Practices with Young Dual Language Learners (DLLs), 
from Wisconsin Early Childhood Collaborating Partners.
http://www.collaboratingpartners.com/curriculum-assessment-dual-language-learners.php 


11.k. Ready for Success Series: Assessing the Progress of Children Who are Dual Language 
Learners in Head Start and Early Head Start, a webcast from the Office of Head Start. 
http://eclkc.ohs.acf.hhs.gov/hslc/hs/resources/video/Ready for Success
Series/AssessingthePro.htm 
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12. Teacher-Child Interactions – Subsection A: Home Language 


12A 


The Challenge of Working with Dual Language Learners: Three Perspectives: Supervisor,
Mentor, and Teacher, by Maricarmen Macrina, Doris Hoover, and Cindy Becker, from the 
National Association for the Education of Young Children (NAEYC). 
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/teaching/eecd/Domains of Child
Development/Language Development and Communication/thechallengeofworkingwithdll.pdf 


12A.a. 
Linking Language and Literacy: Implications for Serving Linguistically Diverse Children, an 
audiocast from the Early Head Start National Resource Center at ZERO TO THREE.
http://eclkc.ohs.acf.hhs.gov/hslc/resources/cinema/Linking Language and Literacy Audio
Cast/LinkingLanguage.htm 


12A.e 


Making a Difference: A Framework for Supporting First and Second Language Development in 
Preschool Children of Migrant Farm Workers, pp. 10-13, by R. Stechuk and M. Susan Burns,
from the Academy for Educational Development (AED), for definition and discussion.
http://www.eric.ed.gov/PDFS/ED500795.pdf 


Revisiting and Updating the Multicultural Principles for Head Start Programs Serving Children 
Ages Birth to Five, pp.  45-52, from the Office of Head Start, for examples of conceptual
development and their importance to home language and development.
http://eclkc.ohs.acf.hhs.gov/hslc/hs/resources/ECLKC_Bookstore/PDFs/Revisiting Multicultural 
Principles for Head Start_English.pdf 


12A.g 
Bilingual Infant/Toddler Environments: Supporting Language & Learning In Our Youngest
Children, from the Academy for Educational Development (AED).
http://www.eric.ed.gov/PDFS/ED520113.pdf 


12A.i. 


Making a Difference: A Framework for Supporting First and Second Language Development in
Preschool Children of Migrant Farm Workers, by Robert Stechuk and M. Susan Burns, pp. 36-37, 
for a brief summary of the research on “dialogic reading”.
http://www.eric.ed.gov/PDFS/ED500795.pdf 


Using Splat the Cat to Promote Dialogic Reading, from the Office of Head Start, provides
guidance on implementing dialogic reading, using the book Splat the Cat by Rob Scotton. 
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic/Dual Language
Learners/ecd/planning_and_literacy/UsingSplattheC.htm 


Using “Tough Boris” to Promote Dialogic Reading, from the Office of Head Start, provides 
guidance on implementing dialogic reading, using the book Tough Boris by Mem Fox and 
Kathryn Brown.
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic/Dual Language 
Learners/ecd/planning_and_literacy/UsingToughBoris.htm 


12.J 


Bilingual Infant/Toddler Environments: Supporting Language & Learning In Our Youngest
Children, p. 48, from the Academy for Educational Development (AED), for a brief discussion of 
research-to-practice strategies. http://www.eric.ed.gov/PDFS/ED520113.pdf 


Making a Difference: A Framework for Supporting First and Second Language Development in
Preschool Children of Migrant Farm Workers, by Robert Stechuk and M. Susan Burns, pp. 23; 
30-35, from the Academy for Educational Development (AED). 
http://www.eric.ed.gov/PDFS/ED500795.pdf 
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12. Teacher-Child Interactions – Subsection B English Language 


12B. 
Early Head Start Tip Sheet #42 Supporting Infant and Toddler Language Development, August
2010, from the Office of Head Start. 
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/teaching/eecd/Dual Language Learners and Their
Families/Working with Parents and Families/EHS-Tip-Sheet42.pdf 


12B.a. 
Meeting the Home Language Mandate: Practical Strategies for All Classrooms, by Karen 
Nemeth, from the National Association for the Education of Young Children (NAEYC). 
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/teaching/eecd/Domains of Child
Development/Language Development and Communication/meetingthehomelangage.pdf 


12B.b. 
How Teachers Support English Language Learners in the Classroom, from Head Start Bulletin 
#78, by Julie Hirschler, from the Office of Head Start.
http://eclkc.ohs.acf.hhs.gov/hslc/Dual Language
Learners/ecd/planning_and_literacy/edudev_art_00020_062105.html 


12B.c Early Literacy for English Learners with Dr. Theresa Roberts, an audiocast from Voice of 
Literacy. http://www.voiceofliteracy.org/posts/29090 


12B.h 
Making a Difference: A Framework for Supporting First and Second Language Development in 
Preschool Children of Migrant Farm Workers, pp. 36-37, by R. Stechuk and M. Susan Burns,
from the Academy for Educational Development (AED), for research-based strategies on dialogic 
reading. http://www.eric.ed.gov/PDFS/ED500795.pdf 


13. Transitions 


13. 
Letting My Butterflies Go, Helping Children Move on to Kindergarten, by Debora Jones, in 
Teaching Young Children, from the National Association for the Education of Young Children 
(NAEYC). http://www.naeyc.org/files/tyc/file/Jones.pdf 


13.a. 


A Common Language of Care - Welcoming and Supporting Dual Language Learners in Infant-
Toddler Programs, an audiocast from the Early Head Start National Resource Center, ZERO TO 
THREE. 
http://eclkc.ohs.acf.hhs.gov/hslc/Dual Language Learners/pdm/responsiveness/multimedia.html 
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